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ABSTRACT

Students with diverse abilities are increasingly present in primary and secondary schools. The inflow
of special need students in the mainstream schools is become a challenge for in-service as well as new
coming teachers. A teacher must know how to deal and cope up with different learning needs. The
importance of the tool was to explore the competencies (knowledge, skill, attitude) of inclusive teachers
who are working with students with diverse abilities in regular classroom. The purpose of this research
was to develop a tool to assess teachers” competencies with respect to knowledge, skill, attitude. A total
of 50 teachers from 5 schools participated. Result showed that developed tool was effective to check

competencies required for inclusive teacher.
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Inclusive education means to include students who
have the ability to learn irrespective of physical,
intellectual, emotional, social, linguistic conditions.
It includes all those who are have the capability to
learn but learn differently. It is about breaking down
the barriers not only in the physical domains but also
emotional, social and intellectual domain. Inclusive
education has been internationally recognized as a
philosophy for attaining equity, justice of quality
education for all children, especially those who
have been traditionally included from mainstream
education for reasons of disability, ethnicity, gender
or other characteristics. While inclusive education
has been implemented successfully in many
countries, other countries are still in the process of
achieving this goal (Dinh Thi Nguyet and Le Thu
Ha, 2010).

Some countries have been successful in promoting
inclusive education practices & policies that remove
barriers & create conditions which enable all
children to learn. However, in poorer developing
countries the process of creating an inclusive system
is more difficult factors such as lack of available
funding, administrative & policy level support, &

trained personnel pose challenges that can slow
down progress (Dinh Thi Nguyet and Le Thu Ha,
2010).

The main objective of the research was to identify
competencies of inclusive teachers to develop their
performance in teaching inclusive classroom. Once
they know which competencies are lacking into
them, they will improve accordingly. The inflow
of the SEN children in the mainstream schools has
been a challenge for the new and the old teachers
to deal and cope up with different learning needs.
It will be helpful for them to deal with SEN
children and regular children at a time in inclusive
classroom.

To establish the balance between the students of
mainstream education and SEN children, various
policies are put on papers but the implementation
is lacking. Apart from the change in the curriculum
in school to deal with SEN children, measure need
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to be taken to ensure that not only the curriculum
for SEN children in mainstream school is revised
but also the Curriculum for the pre service teacher
training programs.

Training teachers in teaching methods that include
students of all ability levels, as well as spreading
awareness to teachers about the importance and
benefits of inclusion, is one of the most important
parts of implementing a system of inclusive
education, because the teachers are the people
on-the-ground who are going to accommodate the
students.

A teacher must have knowledge of his subject,
methods & techniques of teaching which affect his
teaching. Committee on plan projects of the planning
commission, stated in their draft report- “Modern
education aims at education of the whole person.
So, every teacher should have a deep knowledge
& understanding of children & a skill for applying
that knowledge & understanding” For efficiency
& effectiveness training is necessary. If a person is
trained before being employed in a job this is called
pre-training. By having some pre-training, he will
get success & full satisfaction in his job.

The attitude of the teachers is equally important
as they are the main source of Knowledge. If they
are prejudiced against either the disabled or non-
disabled or one group or the other, there are going
to be more problems. Teachers will need to reorient
to the concept and practice of inclusion. Appropriate
training programmes for the teachers will bring
about an attitudinal change. Teaching in an inclusive
school demands greater conceptual, technical and
human skills; hence it is an urgent need for a course
inclusive education in teacher training programmes
in colleges of education and university departments
of education.

According to Sorenson, “An attitude is a particular
feeling about something. It therefore involves a
tendency to behave in a certain way of situations
which involve that something, whether person, idea,
or object. It is partially rational, partially emotional
and is acquired, not inherent in an individual.” It
states that an individual behaves in a certain way
when he is needed to respond to a particular object
for which he has developed a positive or negative
attitude. In all the cases, attitude is acquired and
learned through varying experiences.
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Skills are specific behaviors or activities which an
individual requires to do a particular job or task.
It refers to a tube doing part of the human. The
manner in which he has to do the work is a skill.
As the skill of questioning, skill of illustrating,
demonstrating etc. Therefore, the present study was
to aimed to develop a tool based on three major
factors i.e. knowledge, attitude, skill which will help
teachers to handle inclusive classroom.

METHOD

Participants — This study was conducted with
a sample of 50 teachers from 5 schools in Pune.
All teachers were employed at Primary school.
Regarding level of education all had completed
their graduation. The schools comprised of special
schools. All schools have classrooms for special
education.

Procedure — The school administrative authorities
were contacted and given an explanation of the
study purpose. They were requested for permission
to distribute the questionnaires. The schools head
teacher responsible for distributing, returning the
questionnaires with the guideline provided by the
investigator.

Measures — To develop a tool a rating scale is
developed, which was 5-point scale based on Likert
scale. Total 30 statements were added in the scale
out of which 9 are negative and 19 are positive
statements. These statements are based on sub
dimensions, skill and attitude as follows,

Knowledge:
1. Types and characteristics of knowledge
2. Mainstreaming

3. Constitutional and policies, schemes related
to DC

4. Inclusive education
5. Methodology.

Skill:

1. Adjustment with academic environment and
general environment

Socio-psycho physical adjustment
Professional relationship adjustment

Job satisfaction.
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Attitude:
1. Mental ability
2. Adaptability
3. Attitude towards DC
4. Professional interest.

This rating scale is given to the 30 in service teachers
for evaluation. This tool was not standardized.

Data Analysis — For data analysis response options
ranged from 1 (Always) to 5 (Never). Items were
developed to examine the knowledge, attitude
and skill of inclusive teachers towards inclusion of
students with diverse needs in schools.

Results - Rating scale was evaluated on regular
school teachers to check their competencies. It
also assesses which competencies are lacking or
already present into them to become a successful
inclusive teacher. Successful implementation of
Inclusive education is possible if the teachers have
sufficient knowledge, attitude and skills towards
inclusive education. The best way to assess these
all by using developed tool i.e. rating scale. It is
a self-explanatory tool which tells teachers about
their competencies.
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