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ABSTRACT

Prosocial behavior is any act performed with the goal of benefiting another person. It is the action to benefit other people like the act 
of donating, helping, cooperating, volunteering and sharing. Prosocial behavior develops gradually as a process of socialization.. 
Home appears to have positive influence in developing socialized traits of a child. Prosocial behavior of course has its roots in 
our social upbringing which starts at home. Keeping in view the importance of home environment as a factor to induce pro-social 
behavior among children, it was thought to conduct the study. The purpose of the study was to explore the prosocial behaviour 
of the senior secondary school students and to find out how home environment could be influencing the same. Descriptive survey 
method was used in this study to obtain pertinent and precise information. The sample of the study included 200 senior secondary 
school students selected by using simple random sampling technique from Jalandhar and Hoshiarpur districts of Punjab. For the 
purpose of drawing out the results, the investigator used statistical techniques like correlation, t-test, mean and standard deviation 
along with graphical presentations. The study revealed that there exists no significant difference between the senior secondary 
school boys and girls in their prosocial behaviour. Among the senior secondary boys and girls no significant difference in control, 
protectiveness and permissiveness dimensions of home environment was found. The study also revealed that there exists positive 
relationship between prosocial behavior and home environment dimensions like control, deprivation of privileges, nurturance and 
permissiveness of the senior secondary school students. However, prosocial behaviour of the senior secondary school students is 
not positively influenced by the home environment in protectiveness, punishment, conformity, social isolation, and reward and 
rejection dimensions.
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Prosocial behavior is the behavior that is intended to help 
others. This behavior is characterized by concern about the 
feelings, welfare and rights of the others. The behaviors which 
may be described as prosocial behavior include concern for 

others, empathy and behaving in various ways to help others. 
The prosocial behavior is a voluntary behavior shown and made 
with an intention of helping and benefiting others (Eisenberg & 
Fabes, 1998). Prosocial behavior consists of actions concerning 
for the benefit of the other people or the society at large like 
sharing, helping, volunteering, cooperating, and donating. These 
actions may be motivated by empathy and for concern for 
welfare of others and their rights. The prosociality is the heart 
for the good and well being of the society. According to CD 
Batson (1998), the social scientists created the term prosocial 
behavior as an antonym for the term anti-social. Malti et al. 
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(2009) had investigated two studies which were about role 
of children’s sympathy and moral motivation in the prosocial 
behavior. The study one reported sympathy and the study two 
measured other reported prosocial behavior and self.

A home is a place in which a family or an individual can be 
able to store personal property and can relax and rest. Home 
environment refers to aspects of peoples’ domestic lives that 
contribute to their living conditions. These factors may be social 
circumstances, physical circumstances, suburban environments 
and urban environments. Parental involvement is critical to a 
child’s success in both school and in life has been said alike by 
the researchers and teachers (Dearing, Kreider, Simpkins, and 
Weiss, 2006). The child’s first teacher is the parents’ and most 
experiences of literacy that a child brings to school are born out 
of the context of that child’s home environment (Heath, 2001). 
The family’s involvement and support are very important and 
crucial to a child’s educational development. Prosocial behavior 
of an individual develops as one interacts with others. Home 
appears to have positive influence in developing socialized 
traits of a child. Prosocial behavior of course has its roots in our 
social upbringing which starts at home. Keeping in view above 
considerations; this research problem was undertaken with an 
interest to further explore the prosocial behavior of the senior 
secondary school students and to determine the influencing 
factors specifically focusing the home environment.

Objectives of the Study: The study was conducted to achieve 
the following objectives. 

 (i) To explore the prosocial behaviour and home 
environment of the senior secondary school students.

 (ii) To study the difference between senior secondary 

school boys and girls in their prosocial behaviour 
and home environment.

 (iii) To find out the difference between government and 
private senior secondary school students in their 
prosocial behaviour and home environment.

 (iv) To study the relationship between prosocial behaviour 
and home environment of the senior secondary school 
students.

Hypotheses: The following hypotheses were framed to achieve 
the set objectives:

 (i) There exists no significant difference between the 
senior secondary school boys and girls in their 
prosocial behaviour.

 (ii) There exists no significant difference between the 
senior secondary school boys and girls in their home 
environment.

 (iii) There exists no significant difference between the 
government and private senior secondary school 
students in their prosocial behaviour.

 (iv) There exists no significant difference between the 
government and private senior secondary school 
students in their home environment.

 (v) There exists positive relationship between prosocial 
behaviour and home environment of the senior 
secondary students.

Design of the Study: The study undertaken was of descriptive 
in nature. Simple random sampling technique was applied for 
selection of the sample of the study. The sampling structure is 
presented below:

Sampling Structure
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Tools Used: The following tools were used in the study:

 1. Home environment Inventory by Dr. Karuna Shankar 
Mishra (2004).

 2. Prosocial Behaviour assessment scale constructed 
and standardized by the researcher

Results and Discussion

In order to achieve the framed objectives of the study, the 
collected data were analyzed with the help of various statistical 
techniques. The presentation of analysis and interpretation of 
data is discussed as follow:

 � Result relating to status of senior secondary school 
students in prosocial behavior:

Table 1.  Data relating to Prosocial Behaviour of the senior 
secondary school students

Types of 
School

Gender N Mean Score

Private

Boys 50 225.5

Girls 50 225

Boys And Girls (Total) 100 225

Government

Boys 50 169.5

Girls 50 180.5

Boys And Girls (Total) 100 159.5

The above table shows the data of senior secondary school 
students in their prosocial behaviour. A look at the above table 
reflects that the mean scores of the private senior secondary 
schools boys and girls are 225.5 and 225 respectively. The 
mean scores of government senior secondary school boys and 
girls are 169.5 and 180.5 respectively. Based on the test 
norm, it is observed that both boys and girls of the private 
senior secondary schools belong to average category in 
prosocial behavior. This indicates that private senior secondary 
school boys and girls are moderately motivated to help others 
without looking for one’s own self interest and benefit. They 
are moderately benevolent. The government senior secondary 
school boys and girls belong to low category in prosocial 
behavior. This indicates that government senior secondary 
school boys and girls have very low drive to help others. 
Rather than helping others unconditionally, they always expect 
something in return in terms of a reciprocal relationship.

 � Result relating to status of senior secondary school 
students in Home Environment: 

Table 2. Data relating to Home Environment of the senior 
secondary school students

Home Environment 
(Dimensions)

Types of 
School

Gender N
Mean 
Scores

Control Private Boys 50 18

Girls 50 16

Government Boys 50 19.5

Girls 50 24.5

Protectiveness Private Boys 50 14.5

Girls 50 23

Government Boys 50 30.5

Girls 50 30.5

Punishment

Private Boys 50 19.5

Girls 50 13.5

Government Boys 50 27

Girls 50 27

Conformity

Private Boys 50 18

Girls 50 20.5

Government Boys 50 31

Girls 50 35.5

Social Isolation

Private Boys 50 18.5

Girls 50 5.5

Government Boys 50 15.5

Girls 50 12

Reward

Private Boys 50 18.5

Girls 50 19.5

Government Boys 50 37.5

Girls 50 30.5

Deprivation of Privileges

Private Boys 50 15.5

Girls 50 14.5

Government Boys 50 10.5

Girls 50 9.5
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Nurturance

Private Boys 50 13

Girls 50 17

Government Boys 50 28

Girls 50 24

Rejection

Private Boys 50 11

Girls 50 5

Government Boys 50 2

Girls 50 6

Permissiveness

Private Boys 50 17

Girls 50 21

Government Boys 50 29.5

Girls 50 22.5

Table no. 2 shows the data of government and private senior 
secondary school students in their home environment. A look 
at the above table reflects that in control dimension of home 
environment, the mean scores of private senior secondary 
school boys and girls are 18 and 16 respectively and mean 
scores of government senior secondary school boys and girls 
are 19.5 and 24.5 respectively. By following the test manual, it 
is observed that in control dimension of home environment, the 
private senior secondary school boys and girls and government 
senior secondary school boys belong to average category and 
government secondary school girls belong to high category. This 
data portrays that in comparison to private senior secondary 
school boys and girls and government senior secondary school 
boys, the government senior secondary school girls possess 
high degree of control at their home. Their home environment 
has an autocratic atmosphere in which many restrictions are 
imposed on them by parents in order to discipline them.In 
protectiveness dimension of home environment, the mean scores 
of private senior secondary school boys and girls are 14.5 and 
23 respectively and mean scores of both government senior 
secondary school boys and girls is 30.5 which indicates that the 
private senior secondary school boys belong to low category 
and the girls fall on average category and government senior 
secondary school boys and girls belong to high category in 
protectiveness dimension of home environment. So it appears 
that government senior secondary school boys and girls 
experience high protectiveness at home by their parents. There 
is prevention of independent behavior and prolongation in 
infantile care leading to extra protectiveness at home by the 
parents. 

In punishment dimension of home environment, mean scores 
of private senior secondary school boys and girls are 19.5 
and 13.5 respectively and mean scores of both government 
senior secondary school boys and girls is 27. This reflects that 
the private senior secondary school boys and girls belong to 
low category and government senior secondary school boys 
and girls belong to above average category in punishment 
dimension of home environment. This indicates that boys and 
girls of government senior secondary schools are more prone 
to punitive measures by parents and family at home in order 
to discipline them in comparison to private senior secondary 
school boys and girls.  In conformity dimension of home 
environment, the mean scores of private senior secondary 
school boys and girls are 18 and 20.5 respectively and 
mean scores of government senior secondary school boys and 
girls are 31 and 35.5 respectively. In accordance to the test 
manual, it is observed that private senior secondary school 
boys and girls belong to low category, government senior 
secondary school boys belong to above average category, 
government senior secondary school girls belong to very high 
category in conformity dimension of home environment. Hence 
it can be stated that government senior secondary school 
girls have to conform all the time to their parents at home 
even if they are compliant to what is asked from them to do 
comparatively to private senior secondary school boys and 
girls and government secondary school boys who experience 
moderately low conformity at home which mean they can voice 
their opinion at home and they don’t have to blindly agree to 
whatever they are told to do.

In social isolation dimension of home environment, the mean 
scores of private senior secondary school boys and girls are 
18.5 and 5.5 respectively and mean scores of government 
senior secondary school boys and girls are 15.5 and 12 
respectively. The above data makes it clear that government 
senior secondary school boys and girls have been left more 
isolated from beloved ones except family members for negative 
sanctions comparably to private senior secondary school boys 
and girls who are still allowed sometimes to socially interact 
with people.

In reward dimension of home environment, the mean scores 
of private senior secondary school boys and girls are 18.5 
and 19.5 respectively and mean scores of government 
senior secondary school boys and girls are 37.5 and 30.5 
respectively. It appears that government senior secondary 
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school boys always get material as well as symbolic rewards 
at home by parents for appreciating their good behavior 
and for repetition of certain desired expected behaviors 
in comparison to the private senior secondary school boys 
and girls and government senior secondary school girls 
who sometimes get rewards as a token of admiration and 
appreciation. In deprivation of privileges dimension of home 
environment, the mean scores of private senior secondary 
school boys and girls are 15.5 and 14.5 respectively and 
mean scores of government senior secondary school boys 
and girls are 10.5 and 9.5 respectively. The score infers that 
the private senior secondary school boys and girls are more 
deprived of certain privileges at home as their parents want 
to have control on them or their rights to seek love, respect and 
childcare comparatively to the moderate home environment 
in deprivation of privileges of government secondary school 
boys and girls where sometimes their parents provide them 
with certain privileged amenities.

In nurturance dimension of home environment, the mean scores 
of private senior secondary school boys and girls are 13 
and 17 respectively and mean scores of government senior 
secondary school boys and girls are 28 and 24 respectively.  
This portrays that government senior secondary school boys 
have high level of nurturance at home with existence of 
excessive unconditional physical and emotional attachment of 
parents with them at home. Their parents have high degree 
of mental and emotional bonding with them comparably to 
private senior secondary school boys and girls and government 
senior secondary school girls who experience low nurturance in 
the form of physical and emotional care at home.

In rejection dimension of home environment, the mean scores of 
private senior secondary school boys and girls are 11 and 5 
respectively and mean scores of government senior secondary 
school boys and girls are 2 and 6 respectively. The above 
data reflects that the private senior secondary school boys and 
girls and government senior secondary school girls have more 
conditional recognizing that they have no rights as a person, 
no right to express their feelings, no right to uniqueness and 
no right to become an autonomous individual comparably to 
government senior secondary school boys. Often they are not 

accepted for their individuality. In permissiveness dimension of 
home environment, the mean scores of private senior secondary 
school boys and girls are 17 and 21 respectively and mean 
scores of government senior secondary school boys and girls 
are 29.5 and 22.5 respectively. This indicates that the private 
senior secondary school boys belong to average category, 
private senior secondary school girls and government senior 
secondary school girls belong to high category, government 
secondary school boys belong to very high category in 
permissiveness dimension of home environment. 

 � Result relating to difference between senior 
secondary school boys and girls in prosocial 
behavior:

Table 3. Difference between senior secondary school boys  
and girls in Prosocial Behavior

Gender N
Mean 
Score

S.D SED t-value
Level of 

significance

0.01 0.05

Boys 100 183.5 57.28 9.16 1.09 N.S N.S

Girls 100 173.5 71.42

(N.S= Not Significant; Tabulated t-value at 0.01 level is 2.60 and at 
0.05 level is 1.97)

Table 3 shows the group difference between senior secondary 
school boys and girls in their prosocial behavior. A look at the 
above table reflects that the t-value is 1.09. which is found 
to be less than the table values at both 0.01 and 0.05 level. 
This indicates that, the t-value is found to be not significant 
both at 0.01 and 0.05 level of significance. On the basis of 
the above finding, it can be said that there is no significant 
difference between senior secondary boys and girls in their 
prosocial behavior. The above finding supports to accept the 
hypothesis no.1, i.e. “There exists no significant difference 
between the senior secondary school boys and girls in their 
prosocial behaviour”. 

 � Result relating to difference between senior 
secondary school boys and girls in Home Environment:
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Table 4. Difference between senior secondary school boys and 
girls in Home Environment

Dimensions

G
en

de
r

N

M
ea

n 
Sc

or
e

S.
D

SE
D

t-v
al

ue

Level of 
significance

0.01 0.05

Control Boys 100 13 5.66 3.48 1.29 N.S N.S

Girls 100 17.5 12.02

Protective-
ness

Boys 100 18 12.73 4.39 1.02 N.S N.S

Girls 100 22.5 17.68

Punishment Boys 100 17 8.49 0.93 3.23 S S

Girls 100 20 14.14

Conformity Boys 100 20 14.14 2.05 2.68 S S

Girls 100 25.5 14.85

Social 
Isolation

Boys 100 15.5 2.12 0.54 16.67 S S

Girls 100 6.5 4.95

Reward Boys 100 26 19.80 2.32 4.09 S S

Girls 100 16.5 12.02

Deprivation 
of Privileges

Boys 100 9.5 7.78 1.26 3.57 S S

Girls 100 14 9.9

Nurturance Boys 100 21.5 13.44 1.76 6.53 S S

Girls 100 10 11.32

Rejection Boys 100 8 5.66 0.57 2.63 S S

Girls 100 6.5 0.71

Permissive-
ness

Boys 100 20.5 14.85 1.59 0.94 N.S N.S

Girls 100 19 5.66

(N.S= Non-significant, S= Significant ; Tabulated t-value at 0.01 
level is 2.60 and at 0.05 level is 1.97)

Table no.4 shows the group difference between senior secondary 
school boys and girls in different dimensions home environment. 
A look at the above table reflects that the calculated t- values 
in dimensions namely, punishment, conformity, social isolation, 
reward, deprivation of privileges, nurturance and rejection 
are found to be significant both at 0.05 and 0.01 level of 
significance. However, in the dimensions namely permissiveness, 
protectiveness, and control the calculated t- values are found 
insignificant both at 0.05and 0.01 level of significance. The 
above finding supports to accept the hypothesis no. 2, i.e. “There 
exists no significant difference between senior secondary boys 

and girls in their home environment” and is thus, accepted and 
there is significant difference between senior secondary boys 
and girls in punishment, conformity, social isolation, reward, 
deprivation of privileges, nurturance and rejection dimensions 
of home environment. The above findings support to reject the 
hypothesis no. 2, i.e. “There exists no significant difference 
between senior secondary school boys and girls in their home 
environment”. 

 � Result relating to difference between government 
and private senior secondary school students in their 
Prosocial Behaviour

Table 5. Difference between government and private senior 
secondary school students in Prosocial Behaviour)

Ty
pe

s 
of

 
Sc

ho
ol

N

M
ea

n 
Sc

or
e

S.
D

SE
D

t-v
al

ue

Level of 
significance

0.01 0.05

Government 100 225 1.41 5.16 12.69

S S

Private 100 159.5 51.62

S= Significant; tabulated t-value at 0.01 level is 2.60 and at 0.05 
level is 1.97

Table no. 5 shows the group difference between government 
and private senior secondary school students in their prosocial 
behaviour. The above table indicates that the calculated 
t-value is 12.69. The table t-value at 0.01 and 0.05 level of 
significance with df 198 are 2.60 and 1.97. The obtained 
t- value is found to be more than the table values both at 
0.01 and 0.05 levels. This indicates that, the t-value is found 
to be significant both at 0.01 and 0.05 level of significance. 
The above finding supports to reject the hypothesis no.3, i.e. 
“There exists no significant difference between the government 
and private senior secondary school students in their prosocial 
behaviour”. 

 � Result relating to Difference between government 
and private senior secondary school students in 
Home Environment
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Table 6. Difference between Government and Private Senior Secondary school students in Home Environment)

Dimensions of Home 
Environment

Types of School N
Mean 
Score

S.D SED t-value
Level of significance

0.01 0.05

Control Government 100 16 9.9

1.03 7.77 S SPrivate 100 24 2.83

Protectiveness

Government 100 22.5 19.09

2.03 5.91 S SPrivate 100 34.5 0.71

Punishment

Government 100 14 4.24

4.30 3.84 S SPrivate 100 30.5 0.71

Conformity

Government 100 18 11.31

1.17 13.68 S SPrivate 100 34 2.83

Social Isolation

Government 100 13 14.14

1.44 0.69

N.S N.S

Private 100 12 2.83

Reward

Government 100 21.5 13.44

1.52 2.30 N.S N.SPrivate 100 25 7.07

Deprivation of Privileges Government 100 11.5 4.95

0.87 0.57

N.S N.S

Private 100 12 7.07

Nurturance Government 100 22 14.14 1.5 0.33 N.S N.S

Private 100 21.5 4.95

Rejection

Government 100 8 5.66 0.75 6 S S

Private 100 3.5 4.95

Permissiveness

Government 100 18.5 12.02 1.25 5.6 S S

Private 100 25.5 3.54

(N.S= Non-significant, S= Significant; Tabulated t-value at 0.01 level is 2.60 and at 0.05 level is 1.97)

Table no. 6 shows the group difference between government 
and private senior secondary school students in their home 
environment. The above table portrays that in dimensions 
namely permissiveness, rejection, conformity, punishment, 
control, and protectiveness the calculated t- values are found 
significant both at 0.05 and 0.01 level of significance. However, 
in the dimensions namely, nurturance, deprivation of privileges, 
social isolation and reward the calculated t- values are found 
insignificant both at 0.05 and 0.01 level of significance. Based 
on the above stated finding it can be stated that in home 
environment both significant and non-significant differences 

among the Government and private senior secondary 
school students are found on different dimensions. 
Thus it can be stated that the hypothesis no.4 i.e 
“There exists no significant difference between the 
government and private senior secondary school 
students in their home environment” is thus, upheld. 

 � Result relating to Relationship between 
Prosocial behaviour and Home environment 
of senior secondary school students
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Table 7. Relationship between Prosocial Behaviour and Home 
Environment of SeniorSecondary school students

Variables

N Co-efficient of 
CorrelationVariable 1 

(Dependent)

Variable 2 
(Independent)

Home 
Environment 
(Dimensions)

Prosocial Behaviour Control 200 0.12

Protectiveness 200 -0.18

Punishment 200 -0.22

Conformity 200 -0.12

Social Isolation 200 -0.44

Reward 200 -0.14

Deprivation of 
Privileges 

200 0.18

Nurturance 200 0.07

Rejection 200 -0.14

Permissiveness 200 0.5

The above table shows the co-efficient of correlation between 
prosocial behaviour and home environment of the senior 
secondary school students. A look at the above table reflects 
that the co-efficient of correlation of prosocial behavior with 
various dimensions of home environment namely, control, 
protectiveness, punishment, conformity, social isolation, 
reward, deprivation of privileges, nurturance, rejection and 
permissiveness are 0.12, -0.18, -0.22, -0.12, -0.44, -0.14, 
0.18, 0.07, -0.14 and 0.5 respectively. This indicates that 
there exists positive relationship between prosocial behaviour 
and home environment dimensions like control, deprivation 
of privileges, nurturance and permissiveness of the senior 
secondary school students. It is also observed that there 
exists negative relationship between prosocial behaviour and 
home environment dimensions like protectiveness, punishment, 
conformity, social isolation, reward and rejection of the senior 
secondary school students. Thus it can be stated that the 
prosocial behaviour of the senior secondary school students is 
not positively influenced by the home environment in dimensions 
namely, protectiveness, punishment, conformity, social isolation, 
and reward and rejection. However, it is positively influenced 
by home environment dimensions namely control, deprivation 
of privileges, permissiveness and nurturance. On the basis 
of the above findings, the hypothesis no. 5 “There exists 

positive relationship between prosocial behaviour and home 
environment of the senior secondary students” is thus, rejected. 

CONCLUSION

The study enlists the following conclusions:

 1. The private senior secondary school boys and girls 
possess moderate level of prosocial behaviour.The 
private senior secondary school students are superior 
to the government senior secondary school students 
in prosocial behaviour. 

 2. The private senior secondary school boys experience 
more control at home in comparison to private senior 
secondary school girls and government senior 
secondary school girls experience more control 
at home as compared to the government senior 
secondary school boys. 

 3. The private senior secondary school girls experience 
more protectiveness at home in comparison to private 
senior secondary school boys and government 
senior secondary school girls experience more 
protectiveness at home in comparison to boys. 

 4. The private senior secondary school boys experience 
more punishment at home in comparison to girls 
while the government senior secondary school boys 
experience more punishment at home in comparison 
girls. 

 5. The private senior secondary school girls experience 
more conformity at home environment in comparison 
to the boys and government senior secondary school 
boys experience more conformity in their home 
environment in comparison to the girls. 

 6. The private senior secondary school boys experience 
more social isolation in their home environment in 
comparison to the girls and the government senior 
secondary school boys experience more social 
isolation at home environment in comparison to the 
girls. 

 7. The private senior secondary school girls get more 
reward at home in comparison to the boys and 
government senior secondary school boys get more 
reward in their home girls. 

 8. The private senior secondary school boys feel more 
rejected in their home environment in comparison to 
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the girls while and the government senior secondary 
school girls experience more rejection in their home 
environment in comparison to school boys.

 9. There is no significant difference between senior 
secondary boys and girls in their prosocial behaviour.

 10. There is significant difference between senior 
secondary boys and girls in their home environment.

 11. There is significant difference between government 
and private senior secondary school students in their 
prosocial behaviour.

 12. There is significant difference between government 
and private senior secondary school students in their 
home environment.

 13. Prosocial behaviour and home environment of 
the senior secondary school students is positively 
co- related in control, deprivation of privileges 
and nurturance dimensions of home environment 
and negatively correlated with protectiveness, 
punishment, conformity, social isolation, reward and 
rejection dimensions of home environment.
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